3.4 Intervention
techniques for
teachers

As far as the bullying and cyberbullying prevention is concerned, it is necessary to reflect on the
fact that it is not strictly necessary to propose so-called 'special' activities (i.e. courses that can be
carried out once and for a limited period of time); in fact, there are curricular activities and
teaching strategies habitually adopted by teachers that make it possible to achieve not only
cognitive but also educational objectives, since, due to the way they are carried out, they foster the
maturation of positive relational styles and pro-social skills in children. Therefore, such activities
are the preferred prevention tool because: - involve the whole class (or children from different
classes) at the same time. - can be provided with some continuity during the school year. These
activities are designed to involve the whole class in the prevention intervention with a special focus
on the targets and with the intention of raising awareness among those potentially positive but
often indifferent and apathetic towards the fate of weaker classmates, i.e. pupils who are not
directly involved in bullying episodes in the role of target or CYP engaged in bullying behaviour, but
who act alongside the CYP engaged in bullying behaviour as passive supporters or indifferent
observers. In fact, alongside the two main 'actors' in bullying there are individuals who are not
directly involved but whose attitude of indifference encourages the perpetration of the
phenomenon: these are the so-called outsiders, i.e., the 'silent majority' who, while not approving
bullying behaviour tolerate it and do not intervene in defence of the target for fear of reprisals or to
preserve their peace of mind. The aim is to propose activities that value peers as 'agents of
change' by leveraging the positive resources of the class and the natural ability of children to feel
empathy for peers in difficulty.
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3.4.1 ROLE PLAYING

It is a dramatic representation of conflict situations that are relevant to the person. The
characteristic feature of role playing is the assumption of a certain role, in relation to which the
subject acts in the dramatic scene with a great deal of freedom in behaviour and decision-making.
This technique allows individuals to test themselves in other roles, to bring out their own
experiences and the emotional tension attached to them.

Here is a Role-Playing activity to propose in class:

Objectives: to promote awareness of the problem, to develop empathy and understand the target's
emotions, to reflect on the responsibility of observers.

Implementation: the teacher invites the pupils to write a short text in which they recount a
bullying episode they have experienced or witnessed as observers.

The texts are read out to the classmates and one is chosen to be interpreted by role playing.

The "actors" for the roles of CYP engaged in bullying behaviour, target and observer are identified
among the children; the story is interpreted in strict accordance with what is written.

The actors are asked how they felt while "pretending" to be the target

or the observers:

- how did | feel?

- how would | feel if it really happened to me?

Then, the pupils can split into groups of 4-5 and try to outline a possible solution for the target to
find help.

Taking turns, each group proposes the identified solution, which is immediately represented by the
'actors' to see what could happen in the various cases; the group reflects on the effectiveness or
otherwise of the proposed solutions.

The discussion can be guided by the following questions:

- What does it feel like to be bullied?

- What can be the consequences for a bullied child?

- What is the most effective solution? Why?

- What should a child do if he/she is bullied?

Thorough examination of this subject: reflect on the role of observers:

- what do you feel when you see a fellow pupil being bullied?

- how do you behave? why?

- can your behaviour improve or worsen the target's situation?

- what could you do to help the target?

Variation: Repeat the same activity, assigning each pupil a different role from the one previously
played, so that each pupil has the opportunity to try out the roles of target, CYP engaged in
bullying behaviour and observer.






3.4.2 COOPERATIVE WORK

Cooperation satisfies the individual's need for security and creates situations of sharing and
discussion aimed at creative problem solving, improvement of the classroom climate and effective

and productive learning.

Activity: cooperative learning

Objectives: learning to work together, improving peer relations, improving school performance.
Implementation: the pupils divided into groups of 4 read and learn a specific topic (history, geography, science, etc.)
together. Each small group reads the text, and each pupil identifies words or concepts that they do not know and tries to
understand them with the help of their peers. Taking turns, each student tries to repeat to the others what they have
understood.

Variation: the pupils are divided into groups of 4/5 pupils; each group investigates a different aspect of the same topic
(e.g. Lazio Region: one group investigates the physical aspect of the region, one group focuses on the region's economy,
another group on its customs, etc.). Each member, with the help of his/her peers, reads and learns the topic assigned to

the group. At the end of this first phase of work, mixed groups are formed. In each group, there is at least one "expert"

for each topic (therefore, each group will be composed of one pupil who has studied the physical aspect, another who

has studied the economy, yet another who has studied customs and traditions in depth, etc.). Each one thus becomes

responsible not only for his/her own learning, but also for that of the others, since, in the new group, he/she will have to
explain what he/she has previously learnt.

Suggestions
- Set a time limit to complete the activity
- Organize the space to avoid interference between the various groups
- Build small group to avoid confusion and low productivity
- If there are several CYPs engaged in bullying in the class, avoid putting them in the same group but divide them up.
Pair the CYP engaged in bullying behaviour with peers who are not subject to his/her negative influence and have a good
level of self-esteem and assertiveness.

- If there is a child in the class who is often bullied, avoid having him/her work in the same group as the CYP engaged in
bullying behaviour, but pair him/her up with calmer classmates, with whom he or she gets along well, who can help
him/her gain confidence and self-esteem
- Divide the tasks within each group to facilitate the equal participation of all.



3.4.3 PROBLEM SOLVING

It is a metacognitive technique that enables the learner to become aware of the problem.

It is divided into the following steps:

1) Problem identification and analysis:

Students are asked to set out what they see as the problems they experience within their class.
Methodology:

e They are asked to write on anonymous notes or through the development of an essay the
problems experienced within the class.

e Problems may arise spontaneously during the discussion

e A ranking list of the problems identified is prepared to identify the one that students want
to tackle first (preference voting).

e Examples: teasing, insults, threats, hitting, spitefulness, dealing with teachers, disrupting
the lesson, damaging, or stealing personal material, exclusion from games, aggressive
play, revealing personal secrets.

2) Problem definition:

Methodology:

One way to clarify the problem is to break it down into its components, describing it in
concrete and verifiable terms.

To this end, it may be useful to identify an example situation from individual experience,
trying to define it as specifically and concretely as possible (When does the problem
occur? Where? When? With whom?)

Examples: " Disruptive behaviour in the classroom " ---> general class chatter; some
classmates get up from their desks and annoy

Examples: 'disrespect among classmates ---> hitting, damaging material, teasing.

3) Identification of possible solutions
Methodology:

e Avoid negative evaluation of the ideas presented (create a non-judgemental environment)

e Take care to define the problem and the objectives you want to achieve at the beginning
of the activity and whenever necessary

e Provide all participants with an opportunity to intervene

e Offer stimuli and suggestions when interruptions occur



e Problem: during breaktime, students from other classes hide material and write swear
words on books.
e Solutions:

o Analysis of handwriting.

o Cameras.

o Hiding a classmate.

o Taking turns on guard duty.
o Install an alarm system.

o Set traps.

o Hidden audio recorder.

o Lock the door.

o inform the headmistress.
o Put up barbed wire.

o Putting on infrared beams.
o Hiding objects.

4) Choosing the best solution
Methodology:

e For each solution, list all possible consequences.
e Weighing up pros and cons for each solution
e Example:

o Problem: chatting during the lesson

o Solution: suspend the chatterers

o Advantage: Being able to follow the lesson

o Disadvantage: you should apply it too many times, you miss classes and fall
behind, you have to do too much homework, you get yelled at by your parents.

5) Action Plan:

e Depending on the type of solution identified, the following activities can be implemented:
o Role playing
o Making posters reminding of the rules of behaviour identified
o Involving the teachers
o Appointing a supervisor

e Example:

o Problem: being insulted
o Solution: pretend nothing happened at all
o Pretend that nothing happened... but how?
o | express contempt by looking into the eyes of those who offend me and

then | turn around
o | turn away as if | had not heard



o | give a wry smile and walk away
o | look indifferently at those who offend me and continue doing what |
was doing before

o Role play
6) Evaluation:

e Debate
e Collection of self-observations

Objectives:

- to learn to solve problems in group

- to promote prosocial behaviour

- to improve classroom climate and peer relations

- to help children to become ‘agents of change', leveraging their natural ability to help their peers

- to improve learning and school performance



3.4.4 MENTORING

Many of us have experienced in our youth a special encounter with a non-parental adult figure such
as an educator, teacher, friend, neighbour, or coach, who provided a point of reference, a role
model, and a strong stimulus for personal growth. We speak in this case of 'natural mentoring'. It is
from these spontaneous relationships, which voluntarily bring generations together, leading to
maturation through the resources present in the community, that Mentoring develops.

Mentoring is therefore a type of formal relationship, which does not arise casually but develops
with a purpose of personal growth and improvement. The main tool is the mentor-mentee
relationship.

From the 1980s, the discovery of the effectiveness of these relationships and their benefits led to
the development of structured mentoring programmes with the main objective of reducing school
dropouts. The interesting results of the first experiments and the low costs of the intervention,
which was usually delivered by volunteers, allowed it to expand rapidly.

The term mentoring comes from the Greek epic sagas: Mentor was in fact Odysseus' loyal friend
and when Odysseus left for the Trojan War, he placed Mentor in charge of his son. Today, in the
context of prevention programmes, the term mentoring stands for:

e a special type of one-to-one relationship in which a person with specific skills and
competences (the mentor) enables a young person (the mentee) to develop his/her own.

e a close personal relationship (the close relationship) in a process of working together to
achieve agreed goals.

e a mutual relationship, an alliance from which both mentor and mentee benefit.

By addressing children and pre-teens whit difficulties, Mentoring seeks to prevent these from
stabilising over time and becoming the basis of problems and discomfort in adolescence and
adulthood.

Schools are the context in which most mentoring programmes are implemented. In schools,
mentoring programmes can be an effective response, becoming a model of creative action and
alternative to the traditional modes of intervention.

For Community Psychology, Mentoring is understood as an indicated prevention programme, i.e., it
addresses young people who, although they do not have any overt problems, have shown some
'signs' of risk (e.g., behavioural, dropping out of school, isolation, etc.) picked up and interpreted by
their parents or teachers.

At the individual level, an attempt is made to work on the individual's competences, skills, and
resources, to make a person able to cope appropriately with relationships in different life contexts
and to solve problems more effectively.






3.4.5 THE BUDDY OPERATOR

The buddy operator model involves a small group of classmates actively involved in providing
support and assistance to others, with tasks ranging from practical organisational activities to
interventions such as emotional support, active listening and counselling.

Specifically, the tasks of this figure are:

1. organising games or other activities for the loneliest classmates during breaks in the teaching
activity

2. helping classmates with greater performance difficulties to study or do their homework
3. be willing to help and listen to those who have a problem
4. standing by classmates who are rejected, isolated or attacked by others

5. to be emotionally close to classmates who are going through a particular or difficult time in their
lives.

Steps for the realization of the intervention

Preliminary intervention in the classroom

This first phase serves to prepare the ground for the project both within the class in relation to
other classes, teachers and parents. It is necessary to activate in-class paths of in-depth study
based on cultural or topical stimuli.

It may be useful to publicise the experience by choosing a logo and a slogan for the project, in
order to promote visibility towards the school.

Preparatory activities for the selection of operators

The second phase involves the selection of the children who will go on to perform the task of buddy
operator. The young people are invited to nominate those who present characteristics of
helpfulness, altruism, trust, listening and mediation skills. To guide the young people in their
choice, preliminary activities are planned: Circle of Help, Sharing, Establishing a Helping
Relationship. The final choice of the operators will be made in a balanced way between the results
of the class indications, the self-nominations of the children themselves, and the teachers'
evaluation.

Communicative-relational training for operators




The selected children (usually 3-4) participate in a supervisor-led training for at least 5-8 hours,
possibly concentrated in one or at most two days and outside the school building.

The objectives that the training aims to achieve are:

Developing listening skills

Assume a correct position to communicate availability and attention
Fostering communication in help-seekers by using open-ended questions
Understanding each other's emotions and non-verbal signals

Use a problem-solving approach to help the partner in difficulty.

Intervention in the classroom

The beginning of the operators' activity is a very delicate moment: it is therefore important to have
a moment in which the operators themselves communicate their experiences during the training
and plan together with their classmates an intervention programme for the class, emphasising that
the operators have a special role, but are at the service of others and of the class group. If specific
needs are identified for certain pupils, it is important that the teacher meets individually with the
target pupils to confirm their consent. During the intervention phase, the buddy operators have the
supervisor as their contact person, whose task is to offer opportunities for reflection and to guide
them when faced with difficult situations, but also to define the limits of their activities.

The handover

The project has a pyramid structure and involves more and more pupils. It is appropriate,
therefore, to rotate pupils with buddy operator tasks until the whole class is involved.

Peer mediation consists of a structured method of managing and resolving interpersonal
difficulties with the help of a group of fellow mediators, usually working in pairs.

It is a model that proves to be appropriate in conflict resolution, especially when it comes to
resolving difficult and persistent cases.

Since the concept of conflict is central to the understanding of this model, let us now try to explore
it further.

Conflict is an inherent fact resulting from human interaction, as it is inevitable to be confronted
with different opinions, desires and interests.

It is often believed that the natural consequence of conflict is aggression and worsening
relationships.

Actually, this conclusion is not so obvious, as conflict resolution can be negative and destructive,
but also positive, i.e. consist of an opportunity to learn more about oneself and others.



In particular, the positive outcome is consequent on the ability to modify the conflict in such a way
as to allow for the evolution and transformation of relations between the parties, enabling greater
rapprochement and mutual respect.

This way of dealing with conflict requires the acquisition of specific skills and competences, one of
which is precisely mediation.

"Mediation is a method of conflict resolution in which the two parties have voluntary recourse to an
impartial third person, the mediator, in order to reach a satisfactory agreement. Mediation is based
on cooperation, as it promotes the search for a solution from which both parties, and not just one
of them, can benefit.

For the mediation process to be possible, the parties must be motivated and consequently
cooperate with the mediator to resolve the dispute.

The ease in having the agreement respected depends on the possibility that the proposal stems
from the interlocutors themselves and is not imposed from outside, perhaps as a punishment. This
implies that rules do not just arise from a dominant authority but can be agreed upon by common
consent between two people, who thus make themselves protagonists and responsible for their
creation and observance.

The mediation process takes place in several stages, first there is the moment of forethought,
when the two mediators meet the parties separately to determine whether mediation is the most
appropriate way to resolve the conflict.

That is, the parties must express their willingness to resolve the problem with the mediator's
intervention and to cooperate in the process. This is also the time to help the parties to discharge
emotions related to the conflict, so that they can come to the mediation with less emotional burden
and more openness towards each other.

Following the one-to-one meetings, a meeting date is predefined at which the two mediators will be
present as well as the two stakeholders, they are explained how to proceed in a mediation system
and are then invited in turn to express their view of the incident, helping them to also express the
emotions they have experienced in an obviously non-aggressive manner.

Mediators must ask questions to deepen or flesh out those aspects that are unclear. In doing so,
they must remember that up to this point both parties are convinced that they are right.

After that, the parties are asked to think about a possible solution. It will be important at this stage
to discuss and evaluate each proposal. If the problem is complex, it is best to start by elaborating
on the simplest points, so as to give the impression of collaborative progress.

This is a way of fostering a decrease in hostility and thus come to deal with the most conflicting
points with a more cooperative attitude.

Once it has been decided which of the proposals is most feasible and satisfactory to both parties,
an agreement is drawn up that both parties will commit to.



Given the good communication and active listening skills required by this approach, its use is
recommended especially among high school children, whereas it is more difficult to apply to
contexts where the age of the children is younger.



3.4.6 LIFE SKILLS

The World Health Organisation (WHO) published the document 'Life skills education in schools' in
1993, which contains a list of all those skills (abilities, competences) that one needs to learn in

order to relate to others and to cope with the problems, pressures and stresses of everyday life.

The basic idea is to help each boy or girl acquire that knowledge, those ways of being that will help
him or her become a person, a citizen, a responsible worker, a participant in social life, capable of

taking on roles and functions autonomously, able to cope with the vicissitudes of existence.

These are 'social and relational skills that enable young people to deal effectively with various
situations; to relate with self-esteem to themselves, with confidence to others and to the wider
community (from family, school, group of friends and acquaintances, to the society they belong to,

etc.).

The 'core' of 'life skills' consists of the following skills and competences:

Decision making: we make a good decision when we weigh up the different possibilities
we have and the consequences that may follow. A decision is never good in absolute
terms, but is good in relation to a specific context and oneself. A good decision takes into
account the complexity of the human being, of oneself with: one's priorities, goals,
strengths and weaknesses, values, culture and emotions; and the context: the people with
their goals, values, needs; the relationships between people and the emotional
atmosphere; the environment: objects, spaces, weather, etc. ... the culture.

Problem solving: Problem solving means finding effective solutions to a problem situation
keeping in mind the context and the people involved, including oneself. Effective problem
solving means satisfying both rational and practical needs as well as relational and
emotional ones.

Creative thinking: creativity is about thinking of possible alternatives, having original
ideas for solutions, getting out of difficult situations or behavioural patterns that block us.
In this context, creativity becomes synonymous with: ability to find alternatives, curiosity,
original ideas, variety of interests. Defined in this way, creativity is very useful in problem
solving, decision making, allows one to find original alternatives in difficult situations and
can be an excellent antidote to stress.

Critical thinking: Critical thinking consists of being able to analyse information, situations
and experiences objectively, distinguishing reality from one's own subjective impressions
and prejudices; it means recognising the factors that influence one's own and others'
thoughts and behaviour and for this reason it helps one to remain clear headed in making
choices.

Effective communication: communicating effectively means knowing how to express
oneself in any situation with any interlocutor both verbally and non-verbally (facial
expressions, voice and posture), clearly and coherently with one's state of mind.



Communicating effectively means ensuring that the message that | (the sender) wish to
communicate to the other (the receiver) arrives in a way that can be understood,
remembering that there may be 'background noise’, i.e. there may be interference both
external (actual noise, disturbed telephone line, etc.) and internal (emotions, thoughts
that interfere with the expression and understanding of the message). Therefore, it is
necessary to take into high consideration the signal | receive from the other person, the
feedback, that is: listening to the words and observing facial expressions, voice, posture
and words, to check if my message has arrived.

e Interpersonal relationship skills: it helps to relate and interact with others in a positive
manner, to be able to create and maintain friendly relationships that can have a strong
bearing on mental and social well-being. This ability may be expressed in terms of
relationships with family members, helping to maintain an important source of social
support; it may also mean being able, if appropriate, to end relationships in a constructive
manner.

e Self-awareness: Self-awareness has to do with KNOWING YOURSELF. Being aware means
being able to identify: one's strengths, one's weak areas, one's way of reacting to
situations, one's preferences (e.g. in which situations am | comfortable and in which ones
am | not?), one's desires, one's needs, one's emotions.

Emotional awareness is the basis for good self-awareness and consists of being able to recognise
the emotional signals of one's body and to name the emotions one feels that 'inform' us about our
preferences, tastes and needs.

e Empathy: is the ability to put oneself in the shoes of others, i.e. to recognise and share
their emotions. Using empathy means understanding how the other person feels not only
with your head, but also with your heart and belly. Active and interested listening is the
basis for good empathy. Feeling empathy can help improve social interactions e.g. in
situations of cultural or ethnic differences.

e Managing emotions involves recognizing emotions in ourselves and in others; being aware
of how emotions influence behaviour and being able to respond to them appropriately.
Managing one's emotions does not mean controlling them, but using them as tools to act,
without getting overwhelmed or carried away by emotions, i.e. re-acting. Managing one's
emotions makes one a master of oneself, because it allows us to remain clear headed,
effective without losing one's mind: it means choosing one's behaviour, thus being
intentional in our choices by assessing their effects on ourselves and others.

e Stress management: it consists of recognizing the sources of stress in daily life,
understanding how they 'touch' us and acting to control different stress levels. Managing
stress means returning to a state of psychophysical well-being, finding strategies to
change the environment or ourselves, i.e.: thoughts, emotions, habitual reactions.



3.4.7 SOCIOGRAM

A useful and effective tool for analysing relationships within a class group is the sociogram. By
asking pupils a few questions, it is possible to arrive at a graphic representation that highlights the
position of each pupil within the group. This makes it possible to develop a greater internal
balance and to help some children solve their socialisation problems.

The questions are as follows:

1- During break time, who would you choose to play outside in the garden? (choose two
classmates)

2- During break time, who would you not choose to play outside in the garden? (choose two
classmates)

3- If the teacher made you choose, who would you want with you to do a pair work? (choose two
classmates)

4- If the teacher made you choose, who would you not want with you to do a pair work? (choose
two classmates)

Now create a table (sociometric matrix) and a target sociogram, as in the example below.



Generally, five different positions emerge:

e ISOLATED: subject lacking any recognition by peers and therefore not in a position to
establish any type of bond within the class (he/she has received neither choices nor
rejections)

e MARGINAL: whose presence within the class is not fundamental. Its position is not central
in the network of relationships (they received significantly fewer choices than average)

e EMARGINATED: not regarded positively by his peers (received the most rejections from his
peers)

e POPULAR: is recognised by many comrades, but does not necessarily have ties (received
many choices even if not reciprocated)

e LEADER: he/she is the most recognised by the group and has many bonds with his/her
classmates (he/she has received many choices, most of which are reciprocated)

Starting from this breakdown, you can act to investigate the factors that create isolation and
marginalisation, working to foster greater cohesion within the classroom context.



